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ABSTRACT , 

2 A teaching strategy (has been devised to teach 

students how to value their own thoughts and experiences- Secondary 
purposes of the strategy are to help students deal with their own 
identities, to l»prove their general -language and elsay writing 
abilities, and .to heighten thei? appreciation of the writing of 
others. The seven steps of the teaching aethod are: (11 begin with a 
provocative .discussion from which a purpose for writing is generated; 
(2) record the student's essay or have -^tie student write it^ (3) 
select one- or two essays to edit iolntly with the student, bedng sure 

■the student underaftands the class will bo the audience: (4) prepare ^ 
conpreh^sion Questions on the student-written essay at literal, ^ 
interprl^y^e, and applied levels: (5) prepare .two- or three language 

/usage ex'S^ises to point out -the weaknesses and merits of the / 
student's style; (6) have ,the class read the essay, do the / 
coaprehension check, and discuss their answers with the 
student/author; ^nd (7) have, the class- complete the language 

^exercises. (A sample student theme and teacher- written comprehension 
questions are included). (AEA) 



I 



♦♦#♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦*♦*♦♦♦♦♦♦♦♦♦*♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦*.♦♦♦♦♦*♦♦♦*♦*♦♦♦*♦♦• 

♦ Reproductions supplied by EDRS, a;re the best that can. be made . ♦. 

♦ . , from the original document. ♦ 
' ♦♦♦♦♦♦♦*♦♦♦♦*♦♦*♦♦♦♦♦♦♦♦*♦♦♦♦♦♦♦♦♦♦*♦♦*♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦♦*♦♦♦♦♦ 



V 



MAnzo's Language Shaping Paradigm (LSP)* 



• OUCATtON A Wit^ AUt 
NATlONAt INtTITUTt 
■ OUCATION 



'Nf Pf«SONO« ORGAN. 7A1, ON 0«.G?,r 
AliNOii ♦'O.NMor vrEWOft OpliftiT^ 

, fOUCAI.ON POi.llON OH POliCY 
t 

Purpos^: The primary purpose of the LSP is to teach students how to value 
and profit from their own thoughts and experiences. The process also helps 
students to get a firmer grip on their unique identities, to Improve their general 
language and writing .abilities, and to heighten their appraciatioii of the, writing 

of others. - V . . 

Basic idea; The basic teaching strategy, ot paradigm, is built around 
having students read essays written by^lass peers. These arc treated as important 
works. The essays ar^ edited; reproduced, and accompanied by comprehensloju 
questions and langitiig^ Improvement exercises. 
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One of the very special benefits in this technique seems coma fropi tl^a 

— - ' ■ ' \ ' < y 

student's realization that his work can take on a more durable quality t)i6n a 

■ - ' ' ' " / 

typical theme which even the teacher may not get to read . This is ^;^trong source 

of motivation to think and language effectively. , > 

Step 1; The LSP should begin with a provactive discjjt^sion from which a ^ 
purpose for expressing^Cwriting) is generat^(aee: HAiristlc Statemants 
and Motivating Reading) . < 
Step 2 1 Depending ^on the level of sophistication of the students, the 

teacher either records tSie oral story (discourse) of the student, or 
the student writes it himself as a conventional essay. , 
Step 3 ; The teacher selec^ts one or two essays to he edited jointly with 

the student'/ b'eijtfj sure the student undetstands that the iiext step will 
Involve havlp^'the class read his work. 
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Step A: The teacher^ with the poaalble help of the^ student^ prepatJ:ea / 

. ^ \ y 

comprehension questions on the matorial at a literal^ Interpretive^ and 
applied level. A full treatment of the narrative: 
Step 5; The teaQb|^» more than likely without the author'e inputs pr«par0i8 
two^ or three exercises to improve expressldp and language* These iAtouXd 

A. 

be designed to point-up both the weaknesses and merits of the author's 
^ style. Three basic types of I*anguage Exercies can be const^c ted Easily: 
Ip.) word/phraae/punctuatlon improvement; b) improving sentence structures 
and/or mood; c) re-wrltlng small 8ectlon9, or re--structurlng plot and 
sequence. ^ . s 

/ 

Step 6: The class reads the essayi and does the comprehension check • Answers 

ar^ discussed. The author Is present during the dlocussion, but should 

/. 

n ' i 

maintain a low profile to permit uninhabited interaction among class 
'members. ^ * ' . . 

S^tep 7 ; Based on the ^mmon frame of ref erente provided, by the comprehension 
check, the class turns -to the language Exercises. The author may 
participate more openly in diseusysing the language exercises • 

! ^ 

Comments: In our experience, student-'authors have tended to b^ very objective 
during discussions, critiquing (their work^ often joining in the criticism in a self 
correcting way. Discussions have tended to be very adult, generally light, and 
sharply analytical. la all, a good Experience with I^nguaglng Activity. 

Examj^le /Sampl e 

The theme shown below was don0 with ^n Inner city adult in a high school 
equivalency coutse. It was st;lmulated by a discussion about dreams and their 
interprotatlon. The instructor worked individually with this student, yritlng hl3 



Qtory for him aa^he told It. The other liembera of the ^ciass attempted tp write 
their own stories at their desks. 

The Instructor and student edited the theme together until it was to the 
student's, liking. . ^ ' 



I Dreamed \ I Was Gre^n 

Author : Fratdc Cody> Age 3^ 

Kaunas City, 'Hissourl 

I fell asleep* last night on the couch *ln front of my T.V. I 
was watching an old ijtovia^called^ the "Boy with the Green Hair." 

My body ache^ from another* long da^. My atomach was . now working 
on the. cornbeef and cabbage. Dynamite! The combination made loe dream 
^ strauge dream* I dreamed that I'woke iip ^nd had turned ^reen, God^ 
It vas so real! At first I thought It ymtb thje light • Then^ I thought 
someone was pla;jrlng a practical Joke on me. But none of \the8« things 
made seiise. -Jhe kids were fast asleep and my yife had not yet come 
home from her part-time job . She la a ticket girl at the Waldo'. 

- I called the doctor. The ansvwarlng service wanted to know what 
was wrong. I told them. He never called back. I went next door to 
my neighbor. Bud. He was shocked. He brought me to the Hospital. 
His wife watched qur kids. ' , ' 

The doctors said there Is nothing wrong with you that we can tell, 
expept that you are defJ^nltely green! » 

Now the dream get3 all cra«y. All I know is that I find myself 
planted in the hacicyard and beginning to look more and more, like d trice. 
Then a lot of time passes. And the house is old and my wife and kids 
are gone, but I'm Still in the backyard. No one seems to .notice me, 
I*m not rinhappy. I'm not happy. I'm nothing. I'm just there. 
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Well, that'^ not really truia, abo9t roe Just' being there, I mean. 
There are momentB when I'm very happy, like when squirrels and birds 
ar'e playing on my branches. And I really feel good whdn I turjf . 
beautiful colore in the fall! And even though I dot>»t like the Winter, 
It's klijid of nice to be cOA>tered with -blue-^h'ite snow. February Is worsts 
Dark and aad. But then in March I begin to j swell otx the Inside". I 
feel life stirring Ihslde me, like a woman does long before an^on* even 
knows she is pregnant. Then April shojt^s and then in ^y I bust-out 
of myself and turn beautlfia green. * 

I woke up at about that time. This taay sound crazy, but I was a 
little disappointed that I was not green. 



CotnprehenjBlon Check (iJ ^vbI I) * / 

I 

Direct lotv^: ^ Decide whether the following s^atLments are conalstent withlthosa 
made In the story • Circle the T for True or the F for False. You nwiy pot 
look back to the story t€)^answer theae questions , Write the number of the 
u. line(s) which helped you answer each question^ 



T F 1.' The kids woke me from my dream by the racka^: that they were making. 
Clilne ) . 



T F 2. Thank goodness for the hej.p of my neighbor, Fran* \ (line 
T F 3. My neighbor was shocked to see that I was green, (line 
T F 4. ' February is best. 1 love the blue-whltfe snow. (line 
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Q oraprehenslon Check (Level 11) 



(Recall) 
(Recall^ 



(Recognition 

and 
Conjee turc)'^ 

(Trnnslation) 



(Conjecture) 

(Evaluation 
and 

. E:<planation) 

(Evaluation 
and 

Explanation) 



1. What was 'the man who wrote this article doing when hte asleep? 

2. What is the first thing this man did when he realized that he had 
turned green? . , 

3. Flnc^^ the line in the story, which tells the kind of work the '•green 
man's wife does? What la the name of the place she worked at? 
What kind of place do you think it is? 

4. What is another word for "working" in the sentence below? 

"My stomach was now working on the cornbeef and cabbage," 

5. Wliy do you suppose the wjfiter of this story dreamed Chat he was green? 

6 . Do you think that you would like to i^ave the man who dreamed he was 
green as a friend? l^iy? 

> 

7. Did you like this nan's story? What part dl4 you like best or least? 



(Evaluation)^ 8, 



Does dreaming^ in youT opinion, serve any useful purpose? Can It be 
bad f oir you? , ^ . 
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The questions above nre arranged in order of Increasing difficulty of 
question type* The higher order questions require deeper .thinking and mot© 
'Sophisticated languagj^. This does not mean that a specific question of a recall 
type> for exainpU\^> could not be ''harder" to answer corre ctly than a !^ighar" 
order questibn* It simply is not as demanding in- terras of Integrative thinking 

and language requirements 

- • <• 
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Comprehension Check (Level III) 

% 

Consider carefully the statements below. In column A answer yes If you think 
the writer of the story might believe the statement or no If you think he 
would nQt* .In column Indicate which line or lines from the story helped you 
to decide on your answer. 



Statements 




A B 

yes/no Line(s) 



1: I Jiate 'boiled food. 1 

' ' 2. A man needs friends. 

3. Doctors arett't really much good. 

* ■ . ■ 

A* I am nothing but a vegetable. I'm just there. 
f 5.1 really don'b like kids much. 

6. Nature is refreshing. ' _ ^ 

/ 7. Onl^ jerks go out of their way to look different. 

\ . ''S. Life has its ups and downs. 

9. Dreaming isn^t good for you* 

10. I sure wish things wouldn't change as much as the>h do^ 
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Language Imptovment Exerglsea . 

Choosing More Appropriate Words (Level X) 



Sometimes replacing (or modifying) a few vords In a paragraph can greatly 
Improve the clarity of expression. Carefully study the paragraph below^ 
Decide which of the underlined words you would replace from th^^lst of 
words provided In the left column. 



1 2 
I called the doctor. The ans\^er service wanted to know 

" - — ' V"" ■ ■■ - 

3 

vhftt was wrong. I told them. He never called back. I' weiit 

next dodr to my neighbor. Bud. He was shocked. He brougl^t 

' r ' 6 
me to the hospital. His wife wdtched our kids. 



Xoolacctnent Words 



spoke to 

phoned 

asked 

the doctor 

Bud 

drove 

looked after 
told 
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the doctor. The answering service 

what was wro^g. 1 told them. 3) ^ never 



called back. I went next door to my neighbor, l^ud. He was 



shocked . 4) 

6} L_ 
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our kids . 



me to tl(e hospital . His wife 
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Improvlng/Style/Mooll (Level XI) 

'1 ... 
I Dreamed I Ifes Green'* ly vrrltten In a half-luimorlst, half-^aerloiia 

way. That is to eay, the language j^s qi^ltei casual. 

Decide which of tKfe sentences below^est matches the mooM of "I 

Dreamed I Was Grefen." Underline the words, phrases and/or pxinctuatlons 

which seem to contribute or take away from that tnood. Write ''I" for 

' A°^P^"QV^^> "t^" fot" not._ (Number on& Is done as an example) . 

1. I called jjlg_doctg^r^_ answering service to see If I could get 
his opinion on why I might be green. . - 

2. I called the doctor. Naturally, 1 got some corny answering service . 

3. I went^next dobr to my neighbor. Bud. He was shocked* 

A. Bud's wife, Martha, volunteered to look after the children while 
I was at the hospital. 

^- , ■ ■ ^ ^ 

5. You guessed It, the doctor never called bacJc. 



It Is a good idea to work through an exainpl,e or two of this type of 
exercise before assigning it for the first time. ^ In the case of the 
example above. It could be pointed out that the two phv^es underlined are 
too formal and detached for this piece; and therefore, whil« more "correct,"- 
l^etter In the sense of Improving the mood pr impact in this literary 



case. 



Rewriting or Reorganizing (Level III) 
Do A or B . . . 

A. Pretend that you are the^uthor of this article and rewrite the 

paragraph between lines 16 and 20 ±n a/ way that you be^lieve would 
* Improve It. * , 
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Reorganizing > Cain you see any means by which this piece can be re- 
ordered so that the basic 8tx)ry remains the sarae^ butT the affect Is 

■ . • . \ ■ ■ ■ 

wore imaginative or stylish. (You imiy rewrite amall 8ec|:|Lons to 
accomplish this.) 



. _ . _ _ _ - i . m * - - ^ ■■ — 


-v" 




. ) 

L.. ^ 


IT. 


V 



/ 



